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AP World History: Syllabus
Course Description

Advanced Placement World History is designed to give high school level students a course that is equivalent to an introductory college course in World History. This course offers a detailed, and in depth study of our shared global history.  By taking this course, students will develop a greater understanding of global processes and interactions among societies throughout the world. They will also examine how these societies have changed over periods of time, as well as being able to identify patterns of continuity between different civilizations and time periods. Students will read and organize data based on the themes, write analytical and document-based essays, and analyze primary and secondary sources.  Additionally, AP World History will prepare students for using evidence to make plausible arguments, while allowing significant practice in identifying point of view, context, and bias within historical documents and text. 
Course Textbook and other readings:

Bentley and Ziegler. 2008. Traditions and Encounters, 5th ed. United States McGraw-Hill. 

Primary Source: 

· Students will analyze and read documents, Images, maps, interpret charts, graphs, and tables from select primary sources.
»» Spodek. 2000. The World’s History, 2nd edition. Prentice-Hall.

»»McKay Hill. 2004. A History of World Societies, 6th edition. Houghton Mifflin. 
· Students will analyze quantitative sources through study and interpretation of graphs,

             charts and tables

»»Stearns. 2008. World Civilizations: The Global Experience. Pearson.

»»from Document Based Questions released by the College Board
Secondary Sources:

• McNeill, J.R. and McNeill, W. H. 2003. The Human Web. Norton & Co.
• Friedel, D. and Schele, L. 1991. A Forest of Kings. Quill.
Themes and AP World History:

The AP World History course is developed around five themes that present areas of historical inquiry that should be investigated at various points throughout the course and revisited as

manifested in particular historical developments over time. These themes

articulate at a broad level the main ideas that are developed throughout the

entire span of the course. 

Theme 1: Interaction Between Humans and the

Environment

• Demography and disease

• Migration

• Patterns of settlement

• Technology
Theme 2: Development and Interaction of

Cultures

• Religions

• Belief systems, philosophies, and ideologies

• Science and technology

• The arts and architecture
Theme 3: State-Building, Expansion, and Conflict

• Political structures and forms of governance

• Empires

• Nations and nationalism

• Revolts and revolutions

• Regional, trans-regional, and global structures and organizations
Theme 4: Creation, Expansion, and Interaction of

Economic Systems

• Agricultural and pastoral production

• Trade and commerce

• Labor systems

• Industrialization

• Capitalism and socialism
Theme 5: Development and Transformation of

Social Structures
• Gender roles and relations

• Family and kinship

• Racial and ethnic constructions

• Social and economic classes
Course Schedule:
Unit 1 To 600 BCE: Technological and Environmental Transformations
Bentley, Chapters 1-6
· Before History

· Early Societies in Southwest Asia and the Indo-European Migrations 

· Early African Societies and the Bantu Migrations 

· Early Societies in South Asia

· Early Society in East Asia 

· Early Societies in the Americas and Oceania 

Key Concepts: 

• Big Geography and the Peopling of the Earth

• Neolithic Revolution and Early Agricultural Societies

• Development and Interactions of Early Agricultural, Pastoral, and Urban Societies
Topics for Overview include:

• Prehistoric Societies

• From Foraging to Agricultural and Pastoral Societies

• Early Civilizations: Middle East, South Asia, East Asia, the Americas, Africa, and Oceania
Special Focus:

Issues Regarding the Use of the Concept of Civilization
Activities & Skill Development
• Students will identify and analyze the causes and consequences of the Neolithic

Revolution in the major river valleys as well as in Sub-Saharan Africa and Papua New

Guinea 
· Videos: Jared Diamond’s Guns, Germs, and Steel first episode; Michael Wood’s Legacy – “Iraq” and “Egypt” episodes
• Collaborative Group-Jigsaw

»»Students will analyze how geography affected the development of political, social,

economic, and belief systems in the earliest civilizations in:

Mesopotamia 

Egypt
South Asia

East Asia 
Mesoamerica 
Andes

Each group will examine a different civilization then compare findings with a new group

where each student examined a different civilization.
• Class Discussion

»»How were gender roles changed by the Neolithic Revolution?
• Parallel Reading--Students will read Ch. 1-2 of The Human Web and

»»evaluate the authors’ perspective on the existence of a very loose knit global web

during this early period 
· The students will begin compiling a list of key names and terms. This will be kept in their course notebook
Unit 2 600 BCE-600 CE: Organization and Reorganization of Human Societies
Bentley, Chapters 7-12
· The Empires of Persia

· The Unification of China

· State, Society, and the Quest for Salvation in India

· Mediterranean Society: The Greek Phase

· Mediterranean Society: The Roman Phase

· Cross-Cultural Exchanges on the Silk Road 

Key Concepts: 
• Development and Codification of Religious and Cultural Traditions

• Development of States and Empires

• Emergence of Trans-regional Networks of Communication and Exchange
Topics for Overview include:

• Classical Civilizations

• Major Belief Systems: Religion and Philosophy

• Early Trading Networks
Special Focus:

• World Religions

»»Animism focusing on Australasia and Sub-Saharan Africa

»»Judaism and Christianity

»»Hinduism and Buddhism

»»Daoism and Confucianism

• Developments in Mesoamerica and Andean South America: Moche and Maya

»»Bantu Migration and its Impact in Sub-Saharan Africa

»»Trans-regional Trade: the Silk Road and the Indian Ocean

»»Developments in China—development of imperial structure and Confucian society
Activities & Skill Development:

• Writing a Comparison Essay (after workshop on expository thesis statement and essay development) Methods of political control in the Classical period,

student choice of two Han China, Mauryan/Gupta India, Imperial Rome, Persian Empire

• Writing a Change and Continuity over Time Essay Political and Cultural Changes

in the Late Classical Period, students choose China, India, or Rome
• Students will evaluate the causes and consequences of the decline of the Han, Roman,

and Gupta empires 
• Students will map the changes and continuities in long-distance trade networks in the

Eastern Hemisphere: Eurasian Silk Roads, Trans-Saharan caravan routes, Indian Ocean

sea lanes, and Mediterranean sea lanes

• Group Presentations
Each group will research and present a major world religion/belief system examining:

»»origin

»»beliefs and practices

»»diffusion

• After reading excerpts from A Forest of Kings by David Friedel and Linda Schele and

seeing the PBS Nova program “Cracking the Maya Code,” students will assess the impact

that archaeology and iconography have had on the study of history 
• Parallel Reading--Students will read Ch. 3 of The Human Web and

»»Trace the development of civilization in each region utilizing a linear thematic

organizer for note-taking and a circular organizer for the big picture

»»evaluate the periodization in Ch.3—i.e. the use of 200 CE as a break as opposed to

the periodization of the course curriculum 

Unit 3 600-1450: Regional and Trans-regional Interactions
Bentley, Chapters 13-22
· The Commonwealth of Byzantium

· The Expansive Realm of Islam

· The Resurgence of Empire in East Asia

· India and the Indian Ocean Basin

· The Foundations of Christian Society in Western Europe

· Nomadic Empires and Eurasian Integration

· States and Societies of Sub-Saharan Africa

· Western Europe during the High Middle Ages

· Worlds Apart: The Americas and Oceania

· Reaching Out: Cross-Cultural Interactions

Key Concepts:
• Expansion and Intensification of Communication and Exchange Networks

• Continuity and Innovation of State Forms and Their Interactions

• Increased Economic Productive Capacity and Its Consequences
Topics for Overview include:

• Byzantine Empire, Dar-al Islam, & Germanic Europe

• Crusades

• Sui, Tang, Song, and Ming empires

• Delhi Sultanate

• The Americas

• The Turkish Empires

• Italian city-states

• Kingdoms & Empires in Africa

• The Mongol Khanates

• Trading Networks in the Post-Classical World
Special Focus:

• Islam and the establishment of empire

• Polynesian Migrations

• Empires in the Americas: Aztecs and Inca

• Expansion of Trade in the Indian Ocean—the Swahili Coast of East Africa

Activities & Skill Development:

• Writing a Comparison Essay

»» Comparing the level of technological achievement including production of goods

500-1000 

• Student choice: Middle East, South Asia, East Asia, Eastern Europe

• Students will evaluate the causes and consequences of the spread of Islamic empires
• Students will compare the Polynesian and Viking migrations 
• Writing a Comparison Essay

»» Effects of Mongol conquest and rule, students choose two: Russia, China, Middle

East

• Class Debates

»» Topic—Were the economic causes of the voyages of the Ming navy in the first half

of the 15th century the main reason for their limited use?

»» Topic—Were the tributary and labor obligations in the Aztec and Inca empires more

effective than similar obligations in the Eastern Hemisphere? 
• Writing a Change and Continuity over Time Essay

»» Changes and Continuities in patterns of interactions along the Silk Roads 200 BCE-

1450 CE 
• Parallel Reading--Students will read Ch. 4 & 5 of The Human Web and

»» Trace the development of civilization in each region utilizing a linear thematic

organizer for note-taking and a circular organizer for the big picture

»» evaluate the periodization in the book compared to that of the periodization in the course curriculum
Why 200-1000 CE and 1000-1500 CE instead of 600-1450?

In what regions does each work best? Why?

In what areas does each present a problem? Why?
Unit 4: 1450-1750: Global Interactions

Bentley, Chapters 23-28
· Transoceanic Encounters and Global Connections

· The Transformation of Europe

· New Worlds: The Americas and Oceania

· Africa and the Atlantic World

· Tradition and Change in East Asia

· The Islamic Empires

Key Concepts:

• Globalizing Networks of Communication and Exchange

• New Forms of Social Organization and Modes of Production

• State Consolidation and Imperial Expansion
Topics for Overview include:

Bringing the Eastern and Western Hemispheres Together into One Web
• Ming and Qing Rule in China

• Japanese Shogunates

• The Trading Networks of the Indian Ocean

• Effects of the Continued Spread of Belief Systems
Special Focus:

• Three Islamic Empires: Ottoman, Safavid, Mughal

• Cross-Cultural Interaction: the Columbian Exchange

• The Atlantic Slave Trade

• Changes in Western Europe—roots of the “Rise of the West” 
Activities & Skill Development

• Students will evaluate the causes and consequences of European maritime expansion

including the development of armed trade using guns and cannons

• student project

»» Each student will apply techniques used by art historians to examine visual displays

of power in one of the land or sea based empires that developed in this time period
• Writing a Comparison Essay
»» Processes of empire building, students compare Spanish Empire to either the

Ottoman or Russian empires

• Writing a Change and Continuity over Time Essay

»» Changes and Continuities in trade and commerce in the Indian Ocean Basin 600-

1750

• Parallel Reading--Students will read Ch. 6 of The Human Web and

»»Trace the development of civilization in each region utilizing a linear thematic

organizer for note-taking and a circular organizer for the big picture

»»Consider the question of periodization: 1750 or 1800?
Unit 5 1750-1900: Industrialization and Global Integration

Bentley, Chapters 29-31
· Revolutions and National States in the Atlantic World

· The Making of Industrial Society

· The Americas in an Age of Independence 

· Societies and Crossroads

· The Building of Global Empires

Key Concepts:

• Industrialization and Global Capitalism

• Imperialism and Nation-State Formation

• Nationalism, Revolution and Reform

• Global Migration
Topics for Overview include:

• The Age of Revolutions:

»»English Revolutions, Scientific Revolution & Enlightenment,

»» American Revolution, French Revolution and its fallout in Europe, Haitian &

»»Latin American Revolutions

• Global Transformations:

»» Demographic Changes, the End of the Atlantic Slave Trade, Industrial Revolution

and Its Impact, Rise of Nationalism, Imperialism and its Impact on the World
Special Focus:

• Decline of Imperial China and the Rise of Imperial Japan

• 19th Century Imperialism: Sub-Saharan Africa, South and Southeast Asia

• Comparing the French and Latin American Revolutions

• Changes in Production in Europe and the Global Impact of those Changes 
Activities include:

• Writing a Comparison Essay

»» Comparing the roles of Women from 1750 to 1900—East Asia, Western Europe,

South Asia, Middle East 
• Students will write a change and continuity over time essay evaluating changes in

production of goods from 1000 to 1900 in the Eastern Hemisphere

• Parallel Reading--Students will read Ch. 7 of The Human Web and

»»Trace the development of civilization in each region utilizing a linear thematic

organizer for note-taking and a circular organizer for the big picture

»»Consider the question of periodization: 1900 or 1914?

• Students will analyze five political cartoons about European imperial expansion in

Asia and Africa to identify how nationalism and the Industrial Revolution served as

motivating factors in empire building in this time period 
• Students will analyze tables showing increased urbanization in various parts of the
world to consider connections between urbanization and industrialization.
• Students will identify and evaluate diverse historical interpretations regarding the rise of

the West utilizing Kenneth Pomeranz’s The Great Divergence (Princeton, 2000) and Jack

Goldstone’s Why Europe? The Rise of the West in World History (McGraw Hill, 2008)

• Utilizing a series of documents, maps and charts in the released DBQ about indentured

servitude on in the 19th and 20th centuries, students will assess the connections

between abolition of plantation slavery and increased migrations from Asian countries

to the Americas 
Unit 6 1900-present: Accelerating Global Change and Realignments
Bentley, Chapters 34-40 
· The Great War: The World in Upheaval

· An Age of Anxiety

· Nationalism and Political Identities in Asia, Africa, and Latin America

· New Conflagrations: World War II

· The Bipolar World

· The End of Empire

· A World without Borders

Key Concepts:

• Science and the Environment

• Global Conflicts and Their Consequences

• New Conceptualizations of Global Economy and Culture
Topics for Overview include:
• Crisis and Conflict in the Early 20th Century:

»» Anti-Imperial Movements, World War I, Russian, Chinese and Mexican Revolutions,

Depression, Rise of Militaristic and Fascist Societies, World War II

• Internationalization:

»» Decolonization, the Cold War World, International Organizations, the Post-Cold War

World, Globalization

Special Focus:

• World War I and World War II: Global Causes and Consequences

• Activity—Skill Development

»» Students will identify and analyze the causes and consequences of the global

economic crisis in the 1930s

• Development of Communism in China, Russia, and Cuba

• Responses to Western Involvement in Sub-Saharan Africa: Imperialism, the Cold War,

and International Organizations
Activities include:

• Writing a Comparison Essay Comparing the political goals and social effects of

revolution in: China, Russia, Mexico: Students choose two

• Writing a Change and Continuity over Time Essay: Changes and Continuities in the

formation of national identities 1900-present. Students choose from among the following

regions: Middle East, South Asia, or Latin America

• Students debate the benefits and negative consequences of the rapid advances in

science during the 20th and early 21st centuries

• Students trace the development of one form of popular culture in the 20th century and

present a graphic or visual display of their research to the class

• Parallel Reading--Students will read Ch.8 of The Human Web and

»»Consider the following: Why does this chapter reach back to 1890?
Essay Writing:
Throughout the course students will be required to write essays in class demonstrating their

mastery of content as well as their ability to develop coherent written arguments that have

a thesis supported by relevant historical evidence. During first semester the focus will be on

the development of essay writing skills via time spent on essay writing workshops utilizing

the following format in essay development:
Introductory Paragraph—3 to 4 sentences, ending with thesis statement

Thesis Statement-what does it need to include?

• time period

• region(s)

• the answer to the prompt
Organization of Body Paragraphs—

• Topic Sentence—this can be general since the thesis contains specificity

• General Assertion—identifies one aspect of thesis (i.e. a change, a difference, etc.)

• Support/evidence/examples—Be specific!

• Analysis-explain cause and/or effect

• General Assertion—identifies one aspect of thesis (i.e. a change, a difference, etc.)

• Support/evidence/examples—Be specific!

• Analysis-explain cause and/or effect

• Repeat format as necessary

• Concluding Sentence
Concluding Paragraph

• 3-4 sentences

• Start by restating (a rephrased) thesis in its entirety
Essay writing workshops will include group discussion utilizing example essay, self evaluation,

and peer evaluation
Primary Source Document Notebook Assignment:
Throughout the school year students will have the opportunity to develop and enhance

their skills at interpreting, summarizing, and analyzing primary source material including

documents, maps, charts & graphs, and visuals. The ability to comprehend and analyze

primary sources will first be practiced in large group and small group discussion then in

individual primary source assignments that students will summarize and analyze and place

in a Primary Source Notebook which will be turned in once each 9-week grading period.
Directions for Primary Source Write-ups: 
READ the document or STUDY the data or visual. Then write a summary (the MAIN point

or points) of the document. This summary should be brief paragraphs and should highlight

the main gist of the source in the students own words. The analysis of the source will be

contained in a separate paragraph and should include:

• Historical Context--where the source fits in the framework of history.

• AP themes that the source addresses. Students will be required to identify where and

explain how the source addresses that theme. Students will identify as many themes as
they can find but then evaluate those themes and only include what they consider to be

the two most prominent themes.

»»Point of View—here students must consider

»»point of view of the author,

»»the type of document and/or tone of the source

»»purpose and/or intended audience

This skill will be developed throughout much of the school year using class discussion and

partner discussions with the end goal that all students will understand how to analyze the

overall point of view of a source and be able to discuss how that point of view may affect the

source by the end of the school year.
Some of the sources used for these exercises include: 
• Tacitus from Germania

• Female figure from Catalhuyuk (visual)

• Graph—world population 3000 BCE -1500 CE

• The Code of Hammurabi

• “Be a Scribe”

• The Writings of Han Fei

• Asoka, Rock and Pillar Edicts

• Pericles Funeral Oration

• Shi Huangdi’s Terracotta Army (visual)

• Fu Xuan, How Sad it is to be a Woman

• Live, History of Rome

• Procopius from On the Buildings and The Secret History

• Shield Jaguar and lady Xoc: A Royal Couple of Yaxchilan (visual)

• Xuanzang, Record of the Western Region

• Einhard, The Life of Charlemagne

• Ibn Battuta, Travels in Asia and Africa

• Kitabatake Chikafusa, The Chronicle of the Direct Descent of Gods and Sovereigns

• The Chronicle of Novgorod

• William of Rubruck, Journey to the Land of the Mongols

• World Population Growth 1000-2000 (graph)

• Jahangir, Memoirs

Students will continue to practice their skills at interpreting and analyzing primary sources

by using them to synthesize information in DBQ essays. After introducing the concept of

the DBQ to the students via roundtable discussion and practice writing of thesis statements

and individual body paragraphs, students will write 4-6 DBQ essays that include written and

visual sources as well as map, charts, and graphs. 
Classroom Rules and Procedures: 

	Class Participation, Class work & Homework
	50%
	
	Unit Tests
	20%

	Projects
	15%
	
	First 9 weeks Average
	40%

	Quizzes
	15%
	
	Second 9 weeks Average
	40%

	
	
	
	End of Course Exam (not averaged into nine weeks grade used for semester average)
	20%

	Totals
	80%
	
	
	20%


Required Materials: 


· 3-ring binder.

· Pen, Pencil, Paper.

· Textbook (students may check out an AP World History textbook out from the bookroom in room A-107 if needed). 

Classroom Expectations:  

· Students will be ready to work independently, in small groups, and as a class. You are expected to be mature and flexible.

· Students must come to class with a positive attitude each day!  You can learn something every day.
· Students must come to class prepared to give your best effort. You will be expected to read and write every day.  Do not ask for “free time”.  Fridays are not “Free” days.

· Students must always be on time.  If you are late, you must report to the front office to pick up a tardy slip. 
· Students are expected to be proficient (80% or higher) on all assignments, they will be given the opportunity to redo any assignment they are not proficient on (before school and during lunch) this is the students responsibility the teacher will not hunt them down.  

· Parents understand that as a part of this class I will be showing videos, clips, documentaries, and visual representations which may depict war scenes, violence, and use of harsh language all will tie into the content being studied in AP World History. 

· Students must follow all policies in the student handbook.  

· If you disrupt class or are disrespectful to classmates or staff, you will have consequences.

· Wear the proper clothing.  Follow the student dress code

· Cell phones and any other electronic devices are not allowed in this class.  If you have your devices out in class you will be asked to put them away, if you refuse they will be confiscated and given to an administrator.

· Make-up equipment will also be put away if not it will be confiscated.

· Hats are not allowed in the building and will be taken off or they will be confiscated.

· Class time is for learning go to the bathroom during passing periods (No Bathroom passes first 30 minutes or last 15 minutes of class). 

· No food or drinks in class (water bottles are allowed).

· Students must be in class before last bell.

· Bullying or Harassment of any kind will not be tolerated. 

Late Assignments:

Assignments are expected to be turned in on time.  Assignments given in advance such as the Research Project must be turned in on time.  Late projects will not receive credit unless an arrangement has been made with the teacher.

All other work will be penalized as follows:

	1 day late – 10 Points off
	2 days late – 20 points off
	3 days late – 30 points off


Make- up Work:  YOU ARE RESPONSIBLE FOR COMMUNICATING WITH THE TEACHER.

It is your responsibility to make up work as the result of an absence.  As per school policy, the numbers of days you are absent are the number of days you have to make up work.

· School Activities that take you from class and are on the calendar best practice is to visit with the Teacher BEFORE your absence to arrange for class work.

· If you are in ISS, or suspended out of school you are responsible for notifying the staff that you need your class work.  
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